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 SEN Self-Evaluation 2017 to 18 
Date: 20/07/18 School Longtown Primary School  

School Reviewers  
Mrs Sue Newstead – SENCO  
Mrs Lorraine Welsh – SEND Lead 

Current Ofsted Grade: None due to new school  Date of Inspection:  

Ofsted Comments on SEN Provision from last report: 
 

Number of Pupils on Roll: 161 

SEN support categories EHCP categories  

Speech, lang and 
comm. 

3 Speech, lang and 
comm. 

 Children on roll from EYFS to Y6 195 
incl N 

171 R – Y6 

Children on SEN register at SS (K) 
21 

Children on SEN register EHCP (E) 3 

Total 24 pupils 

 

Percentage of children on SEND 
register 

12.31% 

1.54% of children with EHCP 

10.77% of children at SEN support 

Physical diff  Physical diff  

Visually imp  Visually imp  

Hearing imp 2 Hearing imp  

SEMH, (emot and 
mental health)  

2 SEMH (Social, emot 
and mental health) 

1 

SLD Severe learning diff  SLD Severe 
learning diff 

1 

Speech, lang diff  Speech, lang diff  

Autism spectrum 
disorder 

 Autism spectrum 
disorder 

 

Moderate learn diff 4 Moderate learn diff  

Other 10 Other 1 

total 21 total 3 

 

 

Other notable SEN Characteristics or context (e.g. residential provision, particular specialism, other) 
N/A 

 

Service/Support 
Hour

s  

No. of 
CYP 

supporte
d  

Comment on 
effectiveness, value 
and impact and give 

rating 

(1 poor - 5 
good) 

1 2 3 4 5 

Support from SSENS service (specialist teachers) 8 5 

Behaviour support – 
observation and strategies 
for individual plus nurture 

group  
AST advice  

   x  

Support from Educational Psychology 18 6 

Ed Psych attends school 
for review meetings and to 

complete diagnostic 
assessment. Reports detail 

strategies.  

   x x 

Support from SEND lead workers 6 1 EYFS SENCO advice    x   

Support from School Effectiveness (e.g. SIA)   n/a      

Support from Speech & Language team (SALT) 45 8 SALT advisory teacher   x   
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does diagnostic 
assessment for children-

reports show areas of need 
and strategies 
CPD for staff 

Carry out individual 
activities with children  

Support from other health professionals 3 1 Give advice    x   

Leading SENCO Project   n/a      

SEN Governor/Trust Board member       x  

Engagement with a Teaching school   n/a      

Volunteers (Inc. parents/carers)   n/a      

Other (please identify e.g. outside agency, 
another school) 

  
CET schools through 
Collaborative group. 

    x 

 

 
Policy 

 
The SEND Policy (including the Accessibility Plan) is available on the school’s website or paper copies are 
available on request.  The Policy is reviewed annually – Sept 2018. 
 
The SEND Offer linked to the Local Offer gives details of the school’s assessment and support procedures.  
 
Named Contacts 

 Mrs Sue Newstead - Director of Learning Provision and SENCO - Cumbria Education Trust. Contact 
01228 791203 or snewstead@cumbriaeducationtrust.org 

 
Mrs Newstead is Director of Learning Provision. She is responsible for the strategic development of SEND 
provision in all of the schools within the Trust 

 

 Mrs Lorraine Welsh – SEND Lead – Longtown Primary School. Contact 01228 791203 
lwelsh@longtownprimary.cumbria.sch.uk 

 
Mrs Lorraine Welsh is responsible for students with SEND and is the school’s co-ordinator for Learning 
support provision. 

 
Additional support staff include:  
 

 Mrs Dawn Rayson – STA  

 Mrs Gayle Storey– HLTA / Engagement and Wellbeing Officer 

 Mrs Donna Grierson – HLTA/EYFS nursery keyworker 

 Miss Jade Clulow (Early Years Apprentice TA) 

 Sam Bell TA 

 Becky Hall TA 

 Vicky Slater (Early Years Apprentice TA) 
 

 
Complaints procedure: 

Planned training for 2018/19 This will be prioritised based on 
need 

No Yes Please specify topics 

Annual planning meeting (focus on children/young people)  X 6 week introduction 
programme for new staff. 

Leading SENCO programme (focus whole School SEND development)  X  
Training from Educational Psychologist team  X  
Training from SALT  X  
Training from CAMHS  X  
Other support or training    
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Code of Practice- Complaints Procedure 
 

5.1 The Trust’s Complaints Procedures are set out on the school and Trust websites. 

 
5.2 From September 2014, the majority of part 3 of the children and families act 2014 its 

associated regulations and this code of practice will be in force subject to transition 
arrangements. Local Authorities must continue to comply with elements of the Education 

Act 1996 and the Learning and Skills Act 2000. 

 
5.3 Where a parent disagrees with the local authority’s decision to cease their EHC Plan, 

they may appeal to the Tribunal (See section 9.209 and 11 Code of Practice 0 to 25 
years 2015). 

 
5.4 The Local Government Ombudsman (LGO) can investigate complaints that the special 

educational provision set out in the plan is not being delivered (see section 11.89 Code 
of Practice 0 to 25 years 2015). 

 

How do you share your concerns or make a complaint? 

The School asks that you contact your child’s class teacher in the first instance; however, if you 
feel this is inappropriate or not possible, please ask the school receptionist to arrange an 
appointment with the SEND Lead Teacher in school, Mrs L Welsh or the school & Trust SENCO, 
Mrs S Newstead on: 

01228 791203  

lwelsh@longtown.cumbria.sch.uk  

snewstead@cumbriaeducationtrust.org  

 
 
 
SEND Attendance data 2017-18  
 
 

  All SEN E SEN K SEN E/K No SEN 

Student Count 161 3 18 21 140 

Attendance % 96.41% 97.99% 95.05% 95.39% 96.56% 

Nat. Av. 
Attendance % 

96.0% 93.3% 94.7% 94.6% 96.3% 

 % PA (Att ≤ 90%) 3.11% 0.00% 5.56% 4.76% 2.86% 

PA count 5 0 1 1 4 

Nat. Av. PA % 8.7% 19.7% 14.4% 14.9% 7.3% 

 

 
 
 

mailto:lwelsh@longtown.cumbria.sch.uk
mailto:snewstead@cumbriaeducationtrust.org
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Overview 
 

RAG Preparing Developing Established Exceeded 

Leadership and Management: How effective is 
the leadership, management and governance of 

SEN? 
Preparing Developing Established Exceeded 

1. There is a strategic whole school approach to 
understanding and responding to the needs of 
children and young people with SEN. 
Information. (full information1) 
 
Governors had received training in SEND 
provision and are updated regularly on the 
provision in school. There has been a six-week 
induction programme for all teachers and 
support staff. SEND lead has been replaced and 
is a full-time member of Longtown School staff.  

Preparing Developing Established Exceeded 

2. The school/academy has sufficient, suitably 
qualified and experienced staff to meet the 
range of learning support required by learners. 
(full information2)  
 
Teaching Assistants are deployed according to 
their areas of strength. 
Six-week SEND CPD training programme has 
been carried out, delivered by Sue Newstead.  
Quality First Teaching and targeted interventions 
are in place throughout the school. 

Preparing Developing Established Exceeded 

3. The school has access to a range of qualified 
and experienced teams, organisations and 
provisions to enable a varied, flexible and 
personalised learning experience for children 
and young people with SEN. (full information3) 
 
Good, established links with the Local Authority. 
Collaborative group meetings with schools 
across the Trust. 
Systems in place to refer to for advice/support.  

Preparing Developing Established Exceeded 

4. Safeguarding is prioritised for all pupils, but with 
particular appreciation of the increased risks for 
children/young people with SEN. (full 
information4) 
 
There are (where appropriate) risk assessments 
in place, alongside intervention plans for pupils 
with SEN1. 

Preparing Developing Established Exceeded 

Identification and Assessment: How effective is 
identification, assessment and planning for 

pupils with SEN? 
Preparing Developing Established Exceeded 

5. Identification & on-going assessment of SEND 
leads to additional or different arrangements 

Preparing Developing Established Exceeded 

                                                
1 Ofsted School Inspection Handbook September 2015 para 11 
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being made & a consequent improvement in 
progress2 (full information5) 
 
Planning for Children and Young People with 
SEND is person centred and outcome based3 
and parents and children, young people feel 
included, respected and engaged with the 
learning goals and curriculum.  
 
Initial investments and training  for new staff 
throughout the school in order to rapidly 
establish the identification process. 
 

6. The School is responsive to the ways in which 
SEND intersects with other groups, including 
Pupil Premium, English as second language, 
gifted talented, ethnic minority, child protection, 
care leavers attendance and lateness4 (full 
information6) 
 
All teachers have highlighted vulnerable groups 
within class Venn diagrams; these pupils are 
highlighted in teacher planning. 
All SEND children have AAPs (Academic 
Adventure Plans) which are reviewed termly. 

Preparing Developing Established Exceeded 

7. Appreciation of transitions are at the forefront of 
planning and intervention from the earliest point 
of identification of SEN5(full information7) 
 
Pupils and carers are supported with a wide 
range of information throughout their school 
career. 
Good links with main secondary school (William 
Howard School) who are part of the Cumbria 
Education Trust.   
Regular communication with parents including 
discussion regarding their child’s AAP. 

Preparing Developing Established Exceeded 

Quality First Teaching for Pupils with SEN: How 
well does Quality First Teaching support good 

progress for pupils with SEN? 
Preparing Developing Established Exceeded 

8. The assessment and identification of pupils SEN 
is used effectively to inform planning and 
support good progress. (full information8) 
 
SEND pupils are identified in teacher English 
and Maths planning. 
Assessment of SEND needs informs the pupil 
AAP. These are utilised throughout the week in 
order to support good progress.  
Initial training for new staff ensured transition 
information was not lost. 

Preparing Developing Established Exceeded 

9. The curriculum meets the needs, aptitudes and 
interests of pupils with SEN. (full information9) 

 
Preparing Developing Established Exceeded 

                                                
2 Para182 Ofsted School Inspection Handbook September 2015 
3 SEND Code of Practice: 0 – 25 Years para 6.44 – 6.56 

4 SEND Code of Practice: 0 – 25 Years Chapter 10 
5 SEND Code of Practice: 0 – 25 Years para 8.5 and 5.47 
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All children are fully included through the correct 
support provision. 

10. The learning Programmes and activities support 
the SEN learners wellbeing, welfare, safety and 
personal development. (full information10) 

 
Safety net and other interventions differentiate and 
enhance programmes where needed. 

Preparing Developing Established Exceeded 

11. High quality teaching, differentiated for individual 
pupils, is the first step in responding to pupils 
who have SEN6 (full information11) 

Preparing Developing Established Exceeded 

12. Teaching Assistants (TAs) are deployed in such 
a way as to maximise their impact, are well 
prepared for their role and demonstrate good 
practice7. (full information12) 
Interventions are delivered outside of the core 
curriculum subjects in the afternoon. 

Preparing Developing Established Exceeded 

13. There is evidenced impact of funded 
support/interventions leading to progress and 
attainment8 (full information13) 
Intervention data shows consistent progress. 

Preparing Developing Established Exceeded 

14. The learning Environment supports the 
differentiation that the SEN learners require and 
meets the requirements for reasonable 
adjustments under the 2010 Equalities Act9/10 
(full information14) 

Preparing Developing Established Exceeded 

Achievement: How well do pupils with SEN 
progress and attain? 

Preparing Developing Established Exceeded 

15. The school has systems in place to support, 
record, monitor and analyse pupil attainment 
and progress data for pupils with SEND at least 
three times per year. (full information15) 
Regular assessments and data monitoring takes 
place and actions adjusted according to 
analysis. 

Preparing Developing Established Exceeded 

16. Teachers and other staff have consistently high 
expectations of what each pupil can achieve, 
including most able and SEND pupils. (full 
information16) 

Preparing Developing Established Exceeded 

17. The school has systems in place to support, 
record, monitor and analyse wider outcomes 
for pupils with SEND at least three times per 
year. (full information17) 

Preparing Developing Established Exceeded 

18. The school uses clear assessment tools for 
tracking progress including EYFS, P scales and 
post 16 achievements towards independence 
(where appropriate). (full information18) 

Preparing Developing Established Exceeded 

 

                                                
6 SEND Code of Practice: 0 – 25 Years para 6.37 and 6.4 
7 Wiltshire’s Maximising Achievement and Progress - Toolkit 
8 Para182 Ofsted School Inspection Handbook September 2015 
9 SEND Code of Practice: 0 – 25 Years para 6.9 
10 Page 42 Ofsted School Inspection Handbook September 2015 
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Reading 

Points progress  All (161 children) SEN E (3) SEN K (18) No SEN (140) 

Year 6 -  29 children / 4 SEN 6.2 - 5.5 6.3 

Year 5 – 22  children / 4 SEN 5.4 - 8.7 4.9 

Year 4 -  28 children / 3 SEN 5.1 - 4.5 5 

Year 3 -  25 children / 4 SEN 3.6 2.7 4 3.7 

Year 2 -  31 children / 4 SEN 6.4 - 7 6.7 

Year 1 -  26 children / 2 SEN 4.7 - 5 4.6 

Year 1 – 6 5.2 2.7  5.78 5.2 

*Trust expectation of 5 points Sept-May 
 

Writing  
Points progress  All (161 children) SEN E (3) SEN K (18) No SEN (140) 

Year 6 -  29 children / 4 SEN 5.5 - 4 5.7 

Year 5 – 22  children / 4 SEN 5.6 - 7.8 5.2 

Year 4 -  28 children / 3 SEN 4 - 4 5.2 

Year 3 -  25 children / 4 SEN 4.8 3 5 4 

Year 2 -  31 children / 4 SEN 4.9 - 3.5 5.3 

Year 1 -  26 children / 2 SEN 5.5 - 6 5.5 

Year 1 – 6 5.05 3 5.05 5.15 

 
*Trust expectation of 5 points Sept-May 
 

Maths  
Points progress  All (161 children) SEN E (3) SEN K (18) No SEN (140) 

Year 6 -  29 children / 4 SEN 6.2 - 4.8 6.5 

Year 5 – 22  children / 4 SEN 4.8 - 6.7 4.5 

Year 4 -  28 children / 3 SEN 5.3 - 4.5 5.4 

Year 3 -  25 children / 4 SEN 4.2 4 5 4.2 

Year 2 -  31 children / 4 SEN 5 - 6.3 5 

Year 1 -  26 children / 2 SEN 4.4 - 5 4.4 

Year 1 – 6 4.98 4 5.38 5 

 
*Trust expectation of 5 points Sept-May
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SEN Action Plan 2018 - 2019 
  

Key Objectives: 
1. To build on the good practice and systems in place to ensure a robust Assess, Plan, Do and Review strategy which ensures that pupils with 

SEND make consistent progress through quality first teaching and timely, effective, cost efficient and focussed interventions. 
2. To further develop the communication systems between staff, parents and agencies to ensure that all sought views and expertise are, 

acknowledged and used effectively to ensure barriers are removed and reduced. 

Priority 1: To build on the good practice and systems in place to ensure a robust Assess, Plan, Do and Review strategy. 
Key objectives Actions Time scale cost Staff 

responsible 
Expected 
impact - 
evidence 

Milestones -Review of impact monitoring 

Autumn Term Spring Term Summer Term 

There is a 
strengthened 
strategic whole 
school approach 
to 
understanding, 
identifying  and 
responding early 
to the needs of 
children and 
young people 
with SEND. 

New SEN lead to meet 
all pupils with SEND 
and parents 
 
Individual AAPs 
reviewed and rewritten 
by class teachers (with 
support from SEN lead 
where needed) and 
signed by pupils, carers 
and staff. 
 
Voices of pupils are 
captured when 
creating AAP targets 
and provision. 
 
Contact all parents in 
the first half term to 
introduce and review 
views of provision. 
 
Front load training for 
Teaching and support 
staff on SEND 
 
Increase monitoring 

Sept 2018 then 
ongoing to 
review/assess/ 
Update as 
necessary. 
 
 
 
 
 

SEND lead 
management 
time. 
 
CPD as 
needed 

LW 
 
All teaching 
and TA staff. 

The Assess, 
Plan, do and 
Review process 
is further 
developed and 
is consistent 
between all 
staff. 
Progress 
reports show a 
positive impact. 
 
 
 

Impact of CPD is 
evident through 
Learning 
monitoring. 
 
Deployment of 
interventions 
match need and 
evidence strong 
progress. 
 
All AAPs are 
effective with 
strategies 
understood and 
matched to need. 
Planning 
evidences the 
transfer of 
information to 
the classroom. 

Class teachers 
can articulate 
profiles, direct 
appropriate 
intervention 
and classroom 
strategies, plan 
for and 
evidence 
progress for all 
pupils with 
SEND.  
 
Support staff 
have adapted 
to the 
flexibility 
needed for 
redeployment 
based on need.  

Pupil progress 
meetings with a 
clear SEND 
focus, show 
consistent 
progress for 
those with 
SEND. 
 
Evidence of 
improvement in 
effective and 
efficient 
interventions 
and classroom 
practice though 
monitoring 
processes.  

Work and 
planning 
scrutiny. 
 
Quality 
assurance of 
APPS with 
supportive 
action for 
further 
development. 
 
Learning Walks/ 
drop ins. 
 
Impact of CPD 
evaluated and 
built on. 
 
Opportunities 
for shared 
examples of 
good practice. 
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and support for 
accurate actions plans. 
 
Ensure the opportunity 
of discussion complex 
cases with the DOLP 
(CET) which develops 
knowledge and 
disseminates skills. 
 
To further develop 
data and assessment 
systems to include 
more regular meetings. 
 
To increase assessment 
within Accelerated 
reader to ensure 
limited progress is 
identified early. 
 
TAs will be given a 
template and CPD to 
ensure that they take 
ownership of 
assessment, recording 
and reporting of 
intervention outcomes 

Staff will have a 
greater 
knowledge and 
understanding 
of the SEND 
procedures 
within the code 
of practice 
which impacts 
on classroom 
practice. 

6 weeks CPD for staff 
on SEND to include 
terminology and 
reading of assessment 
reports. 
 
Collaborative 
opportunities to share 
good practice. 
 
Trust wide CPD 
 
Individual mentoring 

1st half autumn 
term 2018 

 SN to arrange 
and deliver 
CPD 
 
Teaching and 
support staff 
to attend. 

All staff are 
aware of the 
needs of the 
pupils in their 
care and how 
to adapt 
teaching to 
meet those 
needs.  

Staff will further 
develop an 
awareness of 
areas of SEND 
matched to the 
current cohort 
and plan 
effectively. 
 
Communication 
between teachers 
and TAs are 
strengthened. 

All teaching 
and support 
staff will have a 
greater 
awareness of 
the procedures 
of assessment, 
planning, 
classroom 
practice and 
the review 
process. 
 

Staff 
differentiate as a 
matter of 
routine. 
 
All areas of 
school life are 
accessed and 
barriers are 
removed or 
reduced. 
 
Progress 

Work and 
planning 
scrutiny. 
 
Quality 
assurance of 
APPS with 
supportive 
action for 
further 
development. 
 
Learning Walks/ 
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and monitoring. 
 
 

 
 

Teachers and 
support staff 
evidence 
development 
of 
differentiated 
tasks and 
interventions 
to meet 
individual 
need. 
 

meetings 
evidence 
consistent 
progress for all. 

drop ins. 
 
Impact of CPD 
evaluated and 
built on. 
 
Opportunities 
for shared 
examples of 
good practice. 

Priority 2: To further develop the communication systems between staff, parents and agencies to ensure that all sought views and expertise are, acknowledged and used effectively to 
ensure barriers are removed and reduced. 

Key objectives Actions Time scale cost Staff 
responsible 

Expected 
impact - 
evidence 

Milestones -Review of impact monitoring 

Autumn Spring Summer 

To further 
develop multi-
agency working 
which impacts 
on access and 
progress. 
 
 
 

Initial introduction 
meeting with all 
parents of pupils with 
SEND. 
 
Introduction meetings 
and conversations with 
Local Authority 
specialists. 
 
Stakeholder surveys. 
 
Multi-agency review 
meetings where 
needed. 
 
Any none attendees at 
parents evenings are 
followed up. 
 
Development of the 
EHAs linked to SEND. 
 
Training as identified 

September - 
ongoing 

Staff time.  All issues are 
resolved in a 
timely manner. 
 
Positive 
relationships 
are built which 
ensures 
effective and 
efficient action. 
 
Progress 
impact. 
 
All areas of 
school life are 
accessed and 
enjoyed. 

All agencies and 
parents are 
aware of staff 
changes and 
comfortable with 
the open line of 
communication. 
 
EHAs are further 
developed 
through training. 
 
Additional 
information is 
accessed where 
sought. 
 
Multi-agency 
meetings work 
within a 
methodical 
process. 
 
All teachers have 

Evidence of 
impact on 
learning and 
well-being 
outcomes. 
 
Stakeholder 
surveys are 
evaluated and 
additional 
action is taken 
where 
identified. 
 
All teachers 
have held 
second reviews 
and 
relationships 
are being 
positively 
developed. 
 
EHAs are 

Stakeholder 
surveys 
evidence 
improvements. 
 
Progress and 
well-being data 
evidences 
positive impact. 
 
EHAs evidence 
positive 
outcomes for 
the majority of 
cases. 
 
All actions and 
agreements on 
AAPs show 
impact in 
classroom 
practices and 
outcomes. 

Overview of any 
attendance 
issues and 
actions adapt 
practices and 
procedures. 
 
Impact data 
analysis. 
 
Audit of EHAs 
 
Issues and 
concerns are 
monitored, 
analysed and 
actions 
recorded. 
 
Additional 
conversations 
and reviews with 
specialist staff 
within the LA. 
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for referrals, handbook 
criteria. 
 
Termly review 
meetings between 
teachers and parents. 
Family Fridays. 
 
Open door policy. 
 
Value assemblies. 
 
Weekly Newsletter. 
 
Achievement 
certificates. 
 
 
 
 
 

completed and 
actioned review 
meeting 
outcomes. 

embedded and 
linked to SEN 
where needed.  
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Appendix One - Budget 
 

September – August 2017 – 18  

 

Annual Funding Source/Income £ Comments 

Element 2 funding within School’s budget   

NPA Tops Ups   

Resource Base/ELP/SS Top ups 0  

Resource Base/ELP/SS place funding 0  

% of Pupil Premium linked to SEN CYP11   

% of Alternative Provision linked to SEN CYP 0  

Total   

 
 

Expenditure 

Interventions & activities 
which have directly 

supported SEN learners  

Number 
CYP with 

SEN 
engaged 

Frequency 
Duration of 
sessions 

Does this activity require 
class teacher engagement, 
training, assessment and/or 

supervision 

£ 
Comment on Effectiveness, value & 

impact 

1:1 EHCP Support 2 Daily Child A - 14 
hrs £4494 

 
Child B - 16 
hrs  £5994  

Yes £10,488 
plus 

22hours  

 Both children are settled and take 
part in over 70% of activities which 

continues to be built on. 

SATS Boosters 4 Weekly 1 hour 24 
weeks 

Yes £580 4 children haven’t achieved ARE 
however, they have made good 
progress Reading 5.5 points, Writing 
4, Maths 4.8 points.  
Children felt confident and gaps are 
beginning to close.   

Phonics Booster Groups 6 Daily 5x20mins 
30 weeks 

Two groups   

Yes £762 1 out of 4 did not pass phonic 
screening. 3 children made good 
phonic progress  

KS1 SATS Boosters 4 Weekly 3 x 20mins 
30 weeks 

Yes £330 Children felt confident and gaps are 
beginning to close.   
2 children haven’t achieved ARE 
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however, 2 are ARE in maths, 1 in 
reading.  
All 4 have made good progress 
Reading 7 points, Writing 3.5, Maths 
6.3 points 

Daily Readers 23 Daily 10 mins per 
child 

38 weeks 

Yes £8360 Children felt confident and gaps are 
beginning to close.   
Reading progress 6.1 points  

Crack it interventions  23 Daily  10 mins daily 
38 weeks  

 £8360 Children felt confident and gaps are 
beginning to close.   
Points progress  

Kid Safe 23 Weekly 1 hour 
6 weeks per 

class  

Yes £1032 Personal and social graded good  
Children are confident to talk about 
issues that worry them. Incidences 
recorded on CPOMOs decrease  

NHS Speech and 
Language Programmes 

6 Weekly 3 x 10 mins 
39 weeks 

No £1287 Increases in S+L skills  
EYFS GLD  

Fine Motor Skills 5 Daily 10 mins 
39 weeks 

Yes £2145 Increase in motor skills  

Holiday club  5 3 days  6 hours x 3 
days  

Yes  £1181 Provide additional experiences and 
developed confidence. 

WHS tutor  4 Weekly 2 hrs per 
week  

30 week  

Yes  £1290 Increase in confidence and progress 
levels  

Residential/visits 23 Two per 
year  

2 days per 
child  

Yes £460 Children felt confident and gaps are 
beginning to close.   

Parents meeting  23 Termly  1 per term Yes £466 Parents and school work very closely. 
Parents feel involved  

SENCO  23 Weekly 2 days per 
week 

Yes £13,650 All SEN requirements up to date 
Staff feel confident 
Progress of SEN children  

Total     
 

£50,391 
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Appendix Two - Staff experience, qualifications and CPD 
 

Name Grade and additions Length of time supporting SEN pupils, 
start & end dates) 

Key strengths and experience 

Sue Newstead  SENCO CET – Director 
of Learning 
Provision/Leadership 

Over 20 years’ experience of SEND.  Qualified SENCO 

Lorraine Welsh Deputy 
Headteacher/SEN lead 

September 2018 Experienced practitioner.   

Gayle Storey HLTA/Engagement and 
well-being officer  

September 2017  Good working relationship with 
parents/carers. Nurture group support. 

Dawn Rayson STA September 2017 Experienced in maths recovery programmes.  

Jade Clulow  Early Years Apprentice 
TA 

September 2017 Good knowledge of EYFS curriculum, 
especially Nursery.  

Samantha Bell  TA  September 2018  

Rebecca Hall TA September 2018  

Victoria Slater Early Years Apprentice 
TA 

September 2018  

Donna Grierson HLTA/Nursery key 
worker 

September 2018 Good knowledge of EYFS curriculum, 
especially Nursery. 
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Appendix Three – Evaluation statements to support RAG Overview 

 
Areas covered 

Leadership and Management: How effective is the leadership, 
management and Governance of SEN? 

Quality First Teaching support good progress for pupils with SEN? 

 Strategic whole school approaches 

 Governance 

 Staffing and resourcing 

 Safeguarding and risk assessment 

 Planning informing practice 

 Differentiated teaching meeting need 

 Support to overall learning goals 

 High quality teaching 

 The role of Teaching assistants 

 Learning environments 
 

Identification, Assessment and Planning: How effective is 
identification, assessment and planning for pupils with SEN? 

Achievement: How well do pupils with SEN progress and attain? 
 

 Achievement of Outcomes 

 Person centred approaches 

 Engagement and involvement of Families and Parent/carers 

 Multi-agency involvement 

 Transition and Information 

 Attainment and Progress on education goals 

 Attainment and Progress on wider goals 

 High Expectations 

 The use of Data 
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Section 1  
 

How effective is the leadership, management and governance of SEN? 

 

RAG Good Practice Success Criteria Evidence 

 1. There is a strategic 
whole school approach 
to understanding and 
responding to the needs 
of children and young 
people with SEN. 

 
The SENCO works 
closely with the 
governing body/Trustees 
and Head teacher to 
ensure that all 
children/young people 
with SEN have an 
appropriate education, 
that promotes high 
standards and the 
fulfilment of potential12 

 
(BACK1) 

There is a qualified SENCO who is part of 
the Trust learning and inclusion team.13. 

 
There is a governor with specific 
responsibility for SEND and s/he is able to 
challenge, and influence SEND practice.14 
 
There is a SEN Information report 
published on the school/academy website 
which includes the values and practice 
that the school espouses for SEND15 
 
There is a provision for enabling 
parent/carers to have regular information 
and consultation for children/young people 
with SEN and that the parental and 
child/young person’s voice is valued and 
respected. 
 
The School Development plan includes 
performance objectives for SEND. 
 
There is a clear expectation that the 
school has responsibility for making best 

SEND Leader of Learning (Deputy Headteacher) Trust Director of 
Learning Provision and Primary SENCo 
 
Minutes of Governor meetings/visits showing discussion and 
challenge on SEN. 
 
Governors had received training in SEND provision and are updated 
regularly on the provision in school. More training is planned for the 
future.  
 
There has been a six-week induction programme for all teachers and 
support staff.  
 
SEND lead has been replaced and is a full-time member of 
Longtown School staff. 
 
Whole school screening and identification is in place. 
 
APP support SEND objectives and small steps targets are in place. 
 
Review meetings are held termly in line with Code of Practice.  
 
Open lines of communication with class teachers and deputy head. 
 

                                                
12 SEND Code of Practice: 0 – 25 Years para 6.1 
13 SEND Code of Practice: 0 – 25 Years para 6.84 - 94 
14 Page 42 Ofsted School Inspection Handbook September 2015 
15 SEND Code of Practice: 0 – 25 Years para 6.79 – 6.83 
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endeavours to meet the needs of 
children/young people with SEN16 

Interventions have clear entry and exit criteria. 
 
Cumbria Education Trust inclusion agenda. 
 
Range of collaborative working groups. 
Whole school CPD programme. 

 2. The school has 
sufficient, suitably 
qualified and 
experienced staff to 
meet the range of 
learning support required 
by learners 

 
(BACK2) 

The staff development programme 
includes a quality induction programme for 
new staff, and opportunities for all staff to 
develop experience and qualifications in 
working across the range of learning 
needs represented in the school’s 
enrolment; 
 
The SENCO and leadership team keeps 
up-to-date with relevant educational 
research, continually reviews her/his own 
pedagogical practice, and ensures that 
there is opportunity to share and learn 
from good practice; 
 
Classroom assistants are deployed flexibly 
and effectively, and contribute to the 
observation and monitoring of the 
learners, to lesson plans and the 
assessment of the learners with whom 
they work; 
 
SEND Leader to make observations, and 
monitor progress and development where 
initial concerns have been raised; 
 
Staff are given opportunities to reflect and 
debate SEN practice, they are committed 
to quality first teaching, and leaders have 
created a climate in which teachers are 
motivated and trusted to take risks and 

Six-week staff induction with the addition of tailored CPD for 
individual staff.  
 
Trust wide CPD. 
 
E.P project pending. 
 
 
 
Monitoring progress report. 
 
Class teachers are fully aware of the learning needs for SEND pupils 
in their care with access to all reports and specialist assessments 
which include teaching strategies. 
 
There is an established system of raising concerns which links to 
additional observations, assessments and a review of provision 
where needed. 
 
There has been a change of focus and structure to support quality 
first teaching and focussed intervention programmes which was 
supported by a CPD programme. 
 
Collaborative working groups across Cumbria Education Trust share 
good practice which have a proven track record of positive impact. 
 
 
CPD in order to accelerate changed expectations and structures.  
 
 

                                                
16 SEND Code of Practice: 0 – 25 Years para 6.2 – 6.7 
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innovate 

  
3. The school has access 

to a range of qualified 
and experienced teams, 
organisations and 
provisions to enable a 
varied, flexible and 
personalised learning 
experience for children 
and young people with 
SEN. 

 
(BACK3) 

Any external support provided, addresses 
a specific, assessed need of a learner or 
group of learners, and that the external 
support is also targeted on building the 
capacity of the staff.17. 
 
There is clear understanding of the 
budgetary implications, value and 
outcomes when accessing support 
whether through arrangements with the 
Local Authority, Health, personal budgets, 
and the schools funded provision18. 
 
The SENCO/Leadership team has a good 
relationship with external/additional 
organisations (including LA) which enable 
positive information flow, clarity for 
parent/carers, holistic assessment and 
planning and good outcomes for children 
and young people SEN19. 

Financial records (see appendix 1) can evidence input and outcome 
 
Records from Provision maps show varied opportunities 
 
Annual review documents show outcomes related to provision 
 
SATs reported actioned. 
 
CPD for understanding SEND reports. 
 
SENCO and SLT have impact analysis which will be shared with 
staff.  
 
 

 3. Safeguarding is 
prioritised for all pupils, 
but with particular 
appreciation of the 
increased risks for 
children/young people 
with SEN. 

 
There are (where appropriate) 
risk assessments in place, 
alongside intervention plans for 
pupils with SEN20. 

There are arrangements beyond that 
available generally, to safeguard and 
promote the health, well-being, welfare 
and protection of learners with SEN21  
 
The designated teachers have received 
appropriate training in child protection and 
in understand the greater vulnerability for 
those pupils with SEN conditions requiring 
alternative awareness, support and 
sensitivity. 
 

Recent (October 2018) safeguarding audit carried out.  
 
All staff have undertaken Level 1 safeguarding training (Autumn term 
2018).  
 
All staff have carried out PREVENT training (Autumn term 2018) 
 
See staff training spreadsheets held in admin office for details of 
relevant safeguarding training carried out by all staff. 
 
Individual risk assessments are in place when needed. 

                                                
17 Page 15 para 37 Ofsted School Inspection Handbook September 2015 
18 Page 42 Ofsted School Inspection Handbook September 2015 and SEND Code of Practice: 0 – 25 Years para 6.97 
19 SEND Code of Practice: 0 – 25 Years para 3.13 - 16 
20 Ofsted School Inspection Handbook September 2015 para 11 
21 https://www.gov.uk/government/publications/keeping-children-safe-in-education--2 http://www.safeguardinginschools.co.uk/wp-content/uploads/2015/10/Guidance-for-Safer-
Working-Practices-2015-final1.pdf  

https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
http://www.safeguardinginschools.co.uk/wp-content/uploads/2015/10/Guidance-for-Safer-Working-Practices-2015-final1.pdf
http://www.safeguardinginschools.co.uk/wp-content/uploads/2015/10/Guidance-for-Safer-Working-Practices-2015-final1.pdf
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(BACK4) 

All teachers have had training and support 
in intervention plans for children with SEN, 
alongside manual handing, risk 
management and health/medical plans.33 

 
 

Section 2 
 

How effective is identification, assessment and planning for pupils with SEN? 
RAG Good Practice Success Criteria Evidence 

 4. Identification and on-
going assessment of 
SEND leads to additional 
or different arrangements 
being made and a 
consequent improvement 
in progress22 

 
Planning for Children and 
Young People with SEND 
is person centred and 
outcome based23 

 
Parents and children, 
young people feel 
included, respected and 
engaged with the learning 
goals and curriculum. 

 
(BACK5) 

The school assesses each pupil’s skills and level of 
attainment on entry and regular assessments of progress 
are made for all pupils and this is understood by all staff 
and stakeholders 
 

There is recognition that parents know their children best 
and staff listen and understand when parents and 
children and young people express concerns and 
aspirations about their development and learning goals. 
 
Teachers are able to differentiate between: 

 those children and young people who need support 
to catch up with their peers; and  

 those children and young people who need a more 
tailored approach to address a specific SEN that is 
impacting on their ability to learn24.  

 

All those who work with children and young people are 
alert to emerging difficulties and respond early.  
 
Particular care is given to identifying and assessing SEN 
for children or young people whose first language is not 
English. 
 

Arrangements are in place to Equality Act 2010 and if so 

AAPs implemented October 2017, however there is 
limited impact to date.  
 
Additional training is required to understand specialist 
assessment and reports (this was delivered 
throughout the first half term.) The transfer of this 
training into effective classroom practice is not yet 
evidenced. 
 
Annual reviews are timely and comprehensive for 
EHCP Children. 
 
AAPs capture children and parent voice.  
 
 
 
 
Crack-it strategy used across school. 
 
There are currently no pupils with EAL 
 
 
 
 

                                                
22 Para182 Ofsted School Inspection Handbook September 2015 
23 SEND Code of Practice: 0 – 25 Years para 6.44 – 6.56 
24 SEND Code of Practice: 0 – 25 Years para 6.20 - 24 
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what reasonable adjustments the school may need to 
make for them  
 
The impact of interventions/provision is regularly 
assessed and learning used to develop practice. 
 
EHCP/Statements/individual plans for learners with SEN 
are outcome based and can be measured. 

All children are fully included in the classroom and 
school life. 
 
 
Equality statement. 
 
 
Impact data 
 
 
 

 5. The School is responsive 
to the ways in which 
SEND intersects with 
other groups, including 
Pupil Premium, English as 
second language, gifted 
talented, ethnic minority, 
child protection, care 
leavers attendance and 
lateness25 

(BACK6) 

The school is aware of the combined disadvantage of 
SEN with other factors and seeks to support the family 
and the child to achieve learning and social objectives. 
 
The school works closely with Local Authority, Health 
and independent multi-agency specialist to support the 
child’s whole life wellbeing26. 
 
Budgets for different groups are used creatively to 
maximise outcomes for children/young people in these 
groups. 

Venn diagrams of vulnerable groups. 
 
Planning template highlights vulnerable groups. 
 
Monitoring of planning. 
 
EHA training for multi-agency working. 
 
EWBO role in school. 

 6. Appreciation of transitions 
are at the forefront of 
planning and intervention 
from the earliest point of 
identification of SEN27 

 
Pupils and carers are 
supported with a wide 
range of information 
throughout their school 
career. 

 
(BACK7) 

Pupils make positive transitions between year groups, 
key stages, in year transitions and post 16 education with 
clear goals towards learning and ownership of learning 
goals. 
 
At the end of year Reception, Year 2, Year 5 and Year 6 
pupils with SEND have transition plans as part of their 
annual reviews. 
 
Pupils are encouraged and supported to have positive 
aspirations and are given clear support and activities to 
achieve future goals. 
 

Transition programme with main feeder secondary 
school ( which is also part of Cumbria Education 
Trust)  
 
Transition AAPs 
 
SMSC  
 
British Values 
 
Careers day 
 
Pupil questionnaires 

                                                
25 SEND Code of Practice: 0 – 25 Years Chapter 10 
26 SEND Code of Practice: 0 – 25 Years para 6.58 - 62 
27 SEND Code of Practice: 0 – 25 Years para 8.5 and 5.47 
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The school has positive relationships with feeder schools 
which enables regular information being made available 
to students about future options. 
 
There are creative approaches to transition including 
staff swaps, secondments, shared training, video 
conferencing, enhanced transition visits and cross phase 
projects. 
 
Pupils and families are made aware of support, advocacy 
and mediation services to support impartial decision 
making and access to broader support28. 
 
Pupils and parent/carers are made aware of the 
Cumbria’s Local Offer site to supplement school 
information. 
 
All school generated decision making, reviews and 
consultation with parent/carers and children/young 
people are supported by appropriate records that are 
accessible for parent/carers and children/young people 
(this includes specific adaptions such as braille, dyslexic 
friendly versions as well as appreciations of family 
requirements which may include access to research 
document, easy read versions and involvement of friends 
and wider family) 

 
Trust wide collaborative working groups. 
 
Support for PE teaching. Support for greater depth 
maths requested. 
 
Transition nurture groups for upper KS2. 
 
Collaborative working group briefs. 
 
Policy advises. 
 
 
Link on school website, promoted at meetings.  
 
 
 
Website being updated to include speak aloud, videos 
and other visual charts.  
 

 

Section 3 
 

How well does quality first teaching support good progress for pupils with SEN? 

 

RAG Good Practice Success Criteria Evidence 

 7. The assessment and 
identification of pupils 
SEN is used effectively to 
inform planning and 

Teachers set appropriate learning objectives and success 
criteria for all pupils, based on the pupils’ prior skills, 
knowledge and understanding. 
 

Catch up programmes. 
 
Focussed interventions – tracked and communicated 
for further planning need. 

                                                
28 http://www.wiltshireparentcarercouncil.co.uk/en/Home_Page  

http://www.wiltshireparentcarercouncil.co.uk/en/Home_Page
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support good progress. 
 

(BACK8) 

Teachers identify and support any pupil who is falling 
behind and enable almost all to catch up. 
 
Teachers use external support to inform planning for pupils 
with SEN. 
 
Teachers’ planning makes reference to individual pupil’s 
SEN support plans, EHCP, Statement and/or individual 
targets. 
 
Teachers check pupils’ understanding systematically and 
effectively in lessons, offering clearly directed and timely 
support. 
 
Teachers and support staff follow up pupil responses to 
interventions and approaches to develop practice. 
 
Teachers plan peer and self-assessment effectively to help 
pupils to understand how to improve their work. 

 
 
 
External reported recommendations and actions on 
AAPs. 
 
 
 
 
Moderation confirmed accurate assessment in Y2 
(June 2018) 
 
Crack-its, with feedback to inform planning cycle.  
 
 
 
Learning ladders.  

 8. The curriculum meets the 
needs, aptitudes and 
interests of pupils with 
SEN. 

 
(BACK9) 

The school and teachers take account of pupils’ views 
when planning the curriculum to ensure that it engages 
and interests all pupils including the lowest attainers and 
those with SEN29. 
 
The curriculum ensures that for learners with SEN, their 
experience of school is socially inclusive, and that they 
have appropriate opportunities to participate in activities 
with their peer group; 
 
The Curriculum supports the learners with SEN to develop 
and use their language and mathematical skills, to enable 
them to access the whole of the statutory curriculum and 
the academic and voluntary options, which meet their 
needs; and 
The curriculum provides a programme of learning which 
meets the needs, interests and the prior achievements and 
experience of the learners with SEN and ensures that they 

As above + 
 
Knowledge harvests prior to, and at the end of, each 
topic. 
 
 
All activities have equal access with necessary risk 
assessments and support.  
 
 
Speech, language and vocabulary is focussed after 
baseline for topic. 
 
 
 
Knowledge harvest. 
Range of visits and visitors to enrich pupil 
experiences include: Roman centurion visit to Year 1 

                                                
29 Para154 Ofsted School Inspection Handbook September 2015 
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are motivated to continue to succeed. 
 
The curriculum includes trips and enrichment activities that 
are appropriate and accessible for all pupils. 

as part of their Romans topic; Year 4 visit to 
Egyptian gallery at Hancock Museum, Newcastle; 
Year 6 visit to Beamish as part of their Victorians 
work. 

 9. The learning Programmes 
and activities support the 
SEN learners wellbeing, 
welfare, safety and 
personal development. 

 
(BACK10) 
 
 

The learning programmes and environment; 

 ensures the safety, health and well-being of the 
learners, and that additional support is provided in 
an atmosphere of mutual trust and respect; 

 are personalised and progression can be shown to 
support the pupils changing needs as they develop. 

 Where TAs support learners with SEN this is not 
focused on management of behaviours, but 
growing the pupils learning and self-management 
skills 

 ensures that adequate time is afforded to the 
pastoral needs of learners, and that they are 
helped to develop the resilience and coping skills 
needed to deal with the barriers they face;  

 provides or secures additional advice and support 
to help meet the pastoral needs of learners whose 
needs are complex or who are marginalised or at 
risk of suspension and expulsion; and 

 actively seeks the learners’ opinions on their own 
progress and on what facilitates or hinders their 
learning, and learning programmes are adjusted 
accordingly. 

 
School values 
 
 
Powers of Learning, which are embedded in daily 
practise. 
 
 
Behaviour data shows improvement. 
 
 
New structure implemented to support quality first 
teaching and focussed, timely interventions. 
 
 
Nurture groups set up and overseen by the school 
EWBO (Gayle Storey) 
 
 

 10. High quality teaching, 
differentiated for individual 
pupils, is the first step in 
responding to pupils who 
have SEN30 

 
(BACK11) 

Teachers use questioning techniques that include and 
support the participation of all pupils (for example; using 
‘no hands up’ approaches and directing differentiated 
questions at particular pupils). 
 
The teacher uses strategies that maximises the 
participation of all pupils (for example; talk 
partners, use of mini white boards, ‘voting’ cards). 

Lesson plans evidence planning for SEN pupils 
 
Lesson observations support positive practice 
 
Conversations with pupils about their involvement in 
learning goals. 
 
Several strategies are used to maximise the 

                                                
30 SEND Code of Practice: 0 – 25 Years para 6.37 and 6.4 
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Effective feedback, both oral and written, is given to all 
pupils. The feedback focuses not just on the individual and 
task completion but also on learning and thinking skills31. 
 
Pupils act on the feedback given and pupils’ responses are 
monitored. 
 
Metacognitive approaches that raise pupils’ awareness of 
thinking skills and help develop pupils’ self-regulation skills 
(e.g. resilience) are used. 
 
Pupils are grouped in ways that support inclusion and 
good progress and offer pupils the opportunity to work 
within different groups for different activities. 
 
There are opportunities for peer-peer support and 
teaching. 
 
Pupils with SEN are supported to effectively assess their 
own work and that of their peers. 
 
The teacher has created a safe classroom environment 
that supports risk taking. 

participation of all pupils.  
 
Green for positive aspects of work; pink for think with 
some work given developmental challenge (see 
marking policy)  
 
Pupils respond to teacher marking in their own 
purple pen.  
 
Support to help pupils become independent learners 
e.g labelled resources, 3 before me strategy, 
working walls, support banks.  
 
Mixed ability groups, talk partners, table leaders. 
 
AAP targets. 
 
Peer assessment 
 
Scaffolding 
 
Independent learning environments.  

 11. Teaching Assistants (TAs) 
are deployed in such a 
way as to maximise their 
impact, are well prepared 
for their role and 
demonstrate good 
practice32. 

 
(BACK12) 

The teacher directs and guides the TA to maximise impact. 
 
The teacher and TA work as a team and have consistent 
approaches. 
 
The TA uses strategies that help build pupils’ 
independence skills. 
 
TAs use effective strategies to facilitate group work and 
pupil discussion. 
 
Both teacher and TA use strategies to ensure that learning 

AAP tracking. 
 
Crack-its 
 
Shared planning 
 
TA evaluated teacher planning. 
Observing good practice from class teachers. 
 
 
Annotations on planning/AAPs/Crack-its. 
 

                                                
31 http://educationendowermentfoundation.org.uk/  
32 Wiltshire’s Maximising Achievement and Progress - Toolkit 

http://educationendowermentfoundation.org.uk/
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in interventions is reinforced and embedded in class. 
 
There is clear time given to TA and teacher to plan and 
review lesson impact for SEN learners 
 
There is a programme of training and support for TAs to 
ensure to support practice, record keeping and success of 
interventions. 

 
TA receives teacher planning prior to the following 
week to ensure knowledge/expectations. 
 
TA CPD programme for SEND. 
 
TA questionnaire regarding CPD needs.  

 12. There is evidenced impact 
of funded 
support/interventions 
leading to progress and 
attainment33 

 
(BACK13) 

The interventions used are well evidenced34 
 
Interventions have clear learning objectives and success 
criteria which are regularly reviewed and altered according 
based on progress. 
 
There is a clear link between learning objectives and 
objectives set out in Statements/ My EHC Plan and annual 
reviews. 
 
Pupils and parents appreciation of interventions is valued 
and documented.35 
 
Where progress is uncertain or insufficient there are clear 
opportunities to review and alter approaches, appreciating 
the contribution of the individual leading the intervention, 
the appropriateness of the intervention itself or whether the 
intervention is being properly applied.36 
 
Interventions are innovative, personalised, flexible and the 
goals understood by the child/young person, parent/carers 
and all staff. 
 
Individualised learning records are regularly updated and 
information made accessible to parents and appropriate 
multi-agency representatives through provision maps.37 

Appendix A is completed or equivalent 
 
 
Pupils premium and Sports grant show evidence of 
SEN support 
 
 
Parents report positive experiences and involvement 
in EHCPs annual reviews. 
 
 
 
 
There is evidence of how practice and outcomes is 
influencing future practice. 
 
 
 
 
Interventions are flexible and personalised to pupil 
need (see intervention timetable). 
 
 
AAPs are reviewed and updated each term with all 
party signatures. Parents receive copies of their 
child’s AAP.  

                                                
33 Para182 Ofsted School Inspection Handbook September 2015 
34 SEND Code of Practice: 0 – 25 Years para 6.27 
35 SEND Code of Practice: 0 – 25 Years para 6.64 - 71 
36 Webster and Blatchford 2013 www.ioe.ac.uk/diss_research_summary.pdf  
37 SEND Code of Practice: 0 – 25 Years para 6.75 and 7.26 

http://www.ioe.ac.uk/diss_research_summary.pdf


27 
 

 13. The learning Environment 
supports the 
differentiation that the 
SEN learners require and 
meets the requirements 
for reasonable 
adjustments under the 
2010 Equalities Act38/39 

 
(BACK14) 

The physical environment (including the school grounds) 
and resources are fit for purpose, accessible and 
compliant; the school is making effective use of what is 
available and they meet the curricular, developmental, 
pastoral and social needs of the learners; 
 
There are varied, adequate and where necessary, adapted 
resources (e.g. technology, print-based, other equipment) 
to support the learning and teaching programmes of 
learners with SEN. 
 
The accommodation and facilities include a quiet space to 
meet the pastoral needs of individual learners and enable 
one-to-one mentoring sessions;  
 
Equality, diversity and inclusivity are actively promoted; 
The available resources are used effectively and 
efficiently, and their use is appropriately monitored. 
 

 continually working to ensure attitudes and behaviours 
that respect diversity, permeate the ethos of the school, 
and that anything contrary is addressed; 
 

 ensuring that the SEN learners have an age 
appropriate curriculum & resources, and where 
possible, their interests are encouraged & developed; 
 

 actively ensuring the rights of the learners with SEN to 
succeed, encourage the learners to have their voice, 
respect their views and celebrate their success; and 

ensuring that all the provision, both the formal and informal 
curriculum, is accessible to all learners and in a manner 
that takes account of their ages, abilities and medical 
support40 

Observation and records 
 

Recent Safeguarding audit (October 2018) 
 
 
Each class has a set of computers for daily use.   
 
There is a class set of laptops, housed in Upper Key 
Stage 2, which can be used if necessary. 

 
School SEN resources  

 
Pupil awareness of dedicated space and use made 
of it. 
 
School Nurture room for pastoral needs. 

 
Budget allocation and use support SEN plans 

 
Records of liaison with external support agencies 
 
In-school and extra-curricular programmes, 
Citizenship, personal and social development and 
community relations 

 
Integration opportunities with other schools, 
colleges, agencies, play groups etc. 
 
 
Pupil questionnaires.  

 
 

 

                                                
38 SEND Code of Practice: 0 – 25 Years para 6.9 
39 Page 42 Ofsted School Inspection Handbook September 2015 
40 https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/484418/supporting-pupils-at-school-with-medical-conditions.pdf  

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/484418/supporting-pupils-at-school-with-medical-conditions.pdf
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Section 4 
 

How well do pupils with SEND progress and attain? 

RAG Good Practice Success Criteria Exemplar evidence 

 14. The school has systems 
in place to support, 
record, monitor and 
analyse pupil attainment 
and progress data for 
pupils with SEND at least 
three times per year. 

 
(BACK15) 

Overall progress of pupils with SEN is above average or 
improving41. 
 

OR 
 
For pupils generally, and specifically for those who have 
SEN, progress is above average across nearly all subject 
areas42. 
 
 
Arrangements are in place for ensuring the teachers make 
consistent judgements about pupils’ progress and 
attainment43. 

School pupil-level tracking data that clearly shows 
pupils’ SEND status and whether their progress is in 
line with or exceeding expectations (e.g. RAG rating) for 
each year group44. 
 
The progress across the curriculum SEND pupils 
currently on roll matches or is improving towards that of 
other pupils with the same starting points. 
 
The School frequently records, monitors and analyses 
pupil progress. 
 
SEND pupils’ work evidences the levels at which they 
are working. 
 
RAISE online reports that show the percentage of 
pupils with SEN making expected progress. 
 
Analysis of trends from the last three years shows a 
positive development. 
 
School data compares the progress of pupils with 
SEND to pupils nationally with similar starting points. 

 15. Teachers and other staff 
have consistently high 
expectations of what each 
pupil can achieve, 
including most able and 

There are processes in place to challenge, moderate and 
facilitate high expectations.  
 
There are levels of attainment and progress that evidence 
high expectations 

There are records of moderation and challenge 
activities, events and training, linked to the school 
development plan and staff appraisal. 
 
Staff are working on developing greater depth across 

                                                
41 Ofsted School Inspection Handbook September 2015, page 57, 58. 
42 See appendix Four for 2015 figures 

43 Para 155 Ofsted School Inspection Handbook September 2015 
44 Please complete Appendix Three and Four or submit comparable data in your own format 
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SEND pupils. 

(BACK16) 
 

 
Regardless of age pupils are motivated, responsive and 
can point to new and recent achievements, as well as new 
goals, which they are aiming. 
 
Prior attainment is appropriately built upon and attainment 
in line with benchmarked data where available. 

the curriculum, including providing challenge in their 
marking.  
 
Knowledge harvests, cold/hot work in maths and 
writing, cold/hot concept cartoons in science all help 
pupils view their progress from the starting point.  
 
Challenges in PE lessons and evaluations of their 
learning.  
 
There is evidence from parents that they believe their 
children are being challenged and stretched through 
comments on annual reviews, comments returned on 
school reports and through parent view. 

 16. The school has systems 
in place to support, 
record, monitor and 
analyse wider outcomes 
for pupils with SEND at 
least three times per year. 

 
(BACK17) 
 

The attendance and punctuality of pupils with SEND is in 
line with that of all pupils45. 
 

The participation of pupils SEND in extracurricular 
activities and any wider community activity is in line with 
that of all pupils. 
 
The attendance of the parents of pupils with SEND at 
parent consultations and other events for parents is in line 
with that of all parents. 
 
The engagement of pupils with SEND with homework and 
home learning activities (including reading at home) is in 
line with that of all pupils. 
 
Reasonable adjustments are made for pupils social, 
emotional or mental health difficulties or identified 
disabilities such as autistic spectrum disorders (ASD) to 
help them be included in school.  
 
Exclusions and sanctions are not the main response to 
their behaviour46. 
 

Attendance data monitored, and actions followed up by 
EWBO. 
 
EWBO reports to SLT meeting weekly.  
 
Weekly behaviour reports analysed by Trust data team 
and head teachers.  
 
Breakfast, lunchtime and after-school clubs, with a 
range of activities. PE co-ordinator currently monitoring 
participation. 
 
All parents have been signed up to Parent Mail. 
Parent/teacher meetings are arranged via Parent Mail.  
 
Reading rewards in place to encourage reading at 
home. 
 
Nurture groups set up to support inclusion.  
 
TAs timetabled for targeted support/interventions. 
 

                                                
45 Para 161 Ofsted School Inspection Handbook September 2015  
46  “Exclusion from maintained schools, Academies and pupil referral units in England” para 10 – 12 and 22 - 24 
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There are few recorded cases of bullying & harassment of 
pupils with SEND & those that are recorded are dealt with 
effectively at the earliest possible juncture. 
 
Part-time timetables are only used when educational goals 
can be clearly identified for the child/young person & are 
reviewed weekly with the aim of returning to a full time 
provision as soon as possible. 
 
The school’s thoughtful & wide-ranging promotion of SEN 
pupils’ spiritual, moral, social & cultural development & 
their physical well-being enables pupils to thrive. 
 
Developing independent learning skills is part of SEN 
pupils’ objectives and daily curriculum 
 
The school understands, supports & facilitates the wider 
social care and health needs of the child/young person. 

 
 
 

 17. The school uses clear 
assessment tools for 
tracking progress 
including EYFS, P scales 
and post 16 achievements 
towards independence 
(where appropriate). 

 
(BACK18) 

The school tracks baseline data across settings (e.g. 
Nursery to Reception, yr 6/7) 
 
There is a clear set of data which can show the progress 
and attainment of pupils with SEND.  
 
The school works with parents and the pupils to support 
assessment and target setting. Parents of pupils with 
SEND understand the progress and attainment reports. 
 
The gap between progress for SEND pupils and other 
pupils is understood and actively being tackled by all staff 
working with SEND pupils. 
Where there are changes to tracking systems (e.g. 
removal of levels) the schools/academy’s new system 
includes SEN learners and has a clear appreciation of 
expectations47 

Classroom Monitor 
 
Developmental Journals (EYFS)  
 
Tapestry in EYFS 
 
Rapid Improvement plans 
 
Lesson planning evidences differentiation 
 
Pupil progress meeting with SLT 
 
Regular tracking of interventions and re-timetabling 
where necessary. 

 

                                                
47 https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/484492/Interim_recommendations_of_the_Rochford_Review_.pdf  

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/484492/Interim_recommendations_of_the_Rochford_Review_.pdf

